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EDITOR'S NOTE 


“The Basic Way Series of books dealing in a brief and simple 
manner with the theory and practice of Basic Education 
are written for those who teach or will teach in Basic schools. 
Basic Education has come to stay; it has been adopted as 
our national system of education. 'Therefore, it is very neces- 
sary that there should be a wider, clearer knowledge and 
understanding of the main principles and merits of the system 
of Basic Education. The system breaks sharply with tradi- 
tional practices which assume that the teacher's principal 
job is to impart knowledge and develop the skills which are 
determined largely by text-books. Should we just continue as 
we are doing or should we change with the changing needs 
of the child we seek to educate and of the times for which 
we educate him? This series is a plea that our methods 
should so change and attempts to indicate the way it should be 

one. 
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I 
INTRODUCTION 


Language (Mother tongue) is indispensable in the educa- 
tion of a child. In the words of George Sampson we may 
say that mother tongue is not a school subject at all. It is 
a condition of existence rather than a subject of instruction. 
It is through the mother tongue, that the child acquires the 
capacity to understand others and to express his ideas. 
Language is the very foundation of child's growth. t is 
the sole medium of his education. Teach only the mother 
tongue and you open the gates of knowledge for the child. 
The values of language teaching may be summarized in the 
following words. 


PSYCHOLOGICAL VALUES 

Language is the mental food of the child. As food and 
water are essential for the growth of the body, so also 
language is essential for the growth of the child mind. It is 
generally agreed that ability in the use of language and 
ability to think are closely related, as Ballard says, "Thought 
and inner speech are so closely interwoven that they grow 
and decay together, therefore, we cannot cultivate one with- 
out cultivating the other. And training in the use of mother 
tongue—the tongue in which a child thinks and dreams, be- 
comes the first essential of schooling and the first instru- 
ment of human culture.’ 

Warden’s experimental results indicate that linguistic 
ability and intelligence overlap to a great extent. 

Children need a variety of experiences of all kinds if they 
are to make the most of their capacities, but these experiences 
can be fruitful only when they are systematized, and here 
language plays an indispensable part with its apparatus for 
expressing differences, gross, moderate, fine—in number, 
and tense, direction, etc. 

It is evident that the ability to use language effectively 
gives a feeling of confidence and security which is essential 
to the development of a wholesome personality. 
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SOCIAL VALUES 


John Dewey calls it an important social instinct. An 
adequate command_ of language is essential in particularly 
important social activities. Clarity, ease and effectiveness 
of expression are assets in social relationships and in busi- 
ness. The need for communication arises early in in- 
fancy and increases gradually as the child matures and social 
relationships become more complex. Effectiveness of com- 


munication is the basis for understanding and co-operation 
at all levels of social relationships. ; 


CULTURAL VALUES 


Language is a great reservoir of culture. It embodies 
and preserves the ideas, emotions, aspirations and achieve- 
ments of the race. Itis a broad way to culture, as the Zakir 
Hussain Committee has observed : * 

‘It is a means of introducing the child to the rich heri- 


tage of his peoples ideas, emotions and aspirations and can 
therefore be made a valuable means of social education, 
whilst also instilling right 


ethical and moral value." 

The racial development also depends largely upon the 
development of language and literature. If we examine 
closely the history of different races and nations, it will be 
clear, that their languages are also developed in proportion 
to their culture, and when the tempo of their cultural acti- 
vities increased, their language grew richer. 

EDUCATIONAL VALUES 

It is wisely said that language is not learned solely in the 

language class. Eve 


ge : ature becomes a source of joy and creative 
appreciation, 


THE FUNCTIONS OF LANGUAGE 


‘The functions of language cannot be summed up in a 
арба 
2 Basic National Education, p. 108. 
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sentence or two. They are innumerable.... Indeed 
language has been devised and developed for all kinds of 
uses, for exciting attention, for the expression of feeling, for 
graphic description, for conveying instructions, for service 
in closely reasoned thinking, for scientific exposition, for 
disputation, for rhythmic delight, for gossip and for abuse. 
To put it more formally, language serves to assist memory 
and facilitate thought ; to communicate meaning and, when 
necessary, to disguise it, to state intentions or merely to inti- 
mate their nature to influence or control the actions of 
others ; and sometimes to provide substitute satisfactions for 
those that would normally follow upon the exercise of bodily 
activity’. 


1 Watts, А. F., The Language and Mental Development of Chil- 
dren, p. 17. 


II 


TEACHING OF HINDI IN THREE DIFFERENT 
CAPACITIES 


Hindi plays three important roles in this country. Firstly 
itis the mother tongue of some millions of people, at the 
second place it is the regional language of Uttar Pradesh, 
Madhya Pradesh, Rajasthan, Bihar, Panjab and Delhi States; 
and lastly it has been recognised as a state language by our 
constitution, ie. Hindi will serve the purpose of inter-state 
communication. Naturally the aims of teaching Hindi must 
differ according to its role, where it serves as a medium of 
instruction from the beginning, its standard will be much 
higher than in those states where it is taught as a national 
language. The study of Hindi is essential for every citizen of 
India for the political and cultural unity of the country. 


THE AIMS OF TEACHING HINDI 


There is a three-fold aim of teaching any language, includ- 
ing the mother tongue or the national language, according 
to the role it has to play. 


1. The Receptive aim 


(a) To enable the pupils to understand the spoken 
language, ie. to give them the capacity to under- 
stand and assimilate the ideas contained in the 
spoken language. - 
To enable the pupils to understand the written 
language (in the manuscript form or printed form), 
Le. to give them the capacity to understand and 
assimilate the ideas contained in some written 
form of a language. 


(b) 


2. The Expressive aim 


(a) To enable 


Pupils to express orally their ideas 
clearly, 


precisely, unambiguously and correctly. 
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(b) 


То enable pupils to express in writing their ideas 
clearly, precisely, unambiguously and correctly. 


3. The Creative aim 


(a) 
(b) 


To enable pupils to appreciate representative 
literature in the mother tongue. 

To enable pupils to express their ideas in an 
artistic manner through various forms of litera- 
ture such as story, drama, essay, poem, etc. 


For those pupils, whose mother tongue or regional 
language is other than Hindi, the above-mentioned two aims 
—Receptive and Expressive aims—will be the main aims, 
in which the Creative aim will be subsidiary. 

More precisely we may enumerate the following objec- 
tives of Hindi teaching up to the end of class VIII (Senior 
Basic) for those, whose mother tongue is Hindi and up to 
the end of class XI (Post Basic) for those, whose mother 
tongue is other than Hindi. 


(1) 
(2) 


(3) 


(4) 


(5) 
(6) 


(7) 
(8) 


To be able to converse freely and confidently 
about the objective incidents and things. 

To be able to read silently with comprehension, 
the manuscript and printed. material; specifically 
they should be able to read and understand news- 
papers and magazines. V 
'To be able to read aloud prose and poetry with 
appreciation. 

To be able to consult index, dictionary and refe- 
rence books, and to use library material for en- 
hancing general knowledge. 

To be able to write a legible and correct writing, 
with normal speed. 

To be able to express one's ideas on social themes 
and day-to-day events, in the oral and written 
form. 

To be able to do personal and business corres- 
pondence. 

То inculcate the habit of reading for knowledge 
and enjoyment. 
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(9) To be able to write a critical appraisal of the 
matter read. 


(10) Knowledge and appreciation of representative 
literature in Hindi. 


HI 


PRINCIPLE OF CORRELATION IN THE 
TEACHING OF MOTHER TONGUE 


activity and in a meaningful whole 
to their practical use! Psycholo 
Поп aims to integrate the three aspects of mind viz, 


7 Yoakam G. A. & Simpson, R, G., Modern Methods and Tech- 
niques of Teaching, pp. 88. 
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cognition (knowledge sm ), affection (feeling чтаят ) and 
conation (action = ). 

Basic Education has been defined as an education for life 
through life. Therefore the centres of correlation in Basic 
Education are also three. 


First centre of correlation—Physical environment. 

From the outset of his life a child finds himself surrounded 
by the forces of the physical world, and his first task is to know 
his physical environment and to adjust himself to its laws 
and conditions. 

Second centre of correlation—Social environment. Man 
isa social being. After triumphing over the word of physi- 
cal forces, the child has to adjust himself with the world of 
human affairs. 

Third centre of correlation—Manual productive craft. 
This is an intermediary between physical and social en- 
vironment because it utilizes the resources of the physical 
world, and through the use of manual labour makes them 
usable for human beings and society (i.e. social environ- 
ment). 

In addition to the above-discussed three centres of cor- 
relation in Basic Education, in the teaching of languages, 
other subjects of study also provide opportunities of correla- 
tion. As discussed in the beginning, language (mother 
tongue) is not a school subject at all, but it is the sole 
medium of all the subjects and educational activities per- 
formed in the school. 

Now let us take an example and see how the different 
constituents, knowledge, feeling and action can be integrated 
in the teaching of a language lesson. 


ACTIVITY : GROWING PADDY 

Knowledge: The child must acquire the following informa- 
tion through the study of books, discussion, enquiry and 
correspondence. Kinds of paddy? Suitable soil for paddy? 
Suitable climate for it? Time and seasons of its sowing, 
weeding and harvesting? In the absence of rain, irrigation 
at what intervals? Protection of the crop from the pests? 
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Threshing, sifting and winnowing? Rice-producing areas in 
India, etc. etc. 

The child will keep written records of the work done, and 
will maintain the observation charts. His vocabulary in: 
connection with the activities performed will be enhanced. 
Feeling: The child must be able to appreciate the natural 
beauty of the paddy field, when the paddy plants nod their 
heads in cool, rainy breeze. This is the occasion when he 
should read and appreciate the poems about the rainy season, 
about nature, about fields, about the wealth of crops. 


Action: The knowledge and feeling must culminate in 
action. The child must 


acquire the ability, capacity and 
necessary skill to plough, to sow and to harvest the crop. 


I have discussed these three aspects separately for the 


sake of convenience, but all these processes go together. 

Now the purpose of correlation in Basic Education must 
be clear to the readers, as to how the integration of different 
aspects of mind is achieved. We can take such other in- 
stances from social and physical environments also. 

As aforesaid, language lessons can get their source material 
from other subjects of study also, thereby making the study 
of those subjects also more interesting. Here are some 
examples of such correlated matter, which can be drawn from 


HISTORY 


(a) Historical stories eg. «чт T, їч ая тет. a, 
абет, Story of Panna’s sacrifice, aah т 
(b) Historical dramas— e.g. Dramas by Jai Shankar 
Prasad —Chandragupta, Skandagupta, Ajatshatru, 
Rajyashri, Dhruvswamini etc. Dramas by Hari 
Krishna Premi — Raksha Bandhan, Vikramaditya, 
etc. Dramas by Ramkumar Varma—Charumitra, 
Deepdan, Koumudimahotsava, etc. 
(c) Historical Novels—Novels by — Vrindavanlal 
Varma—Mrig Nayani, Jhansi Ki Rani, etc. or 
Novels of Chatur Sen Shastri or Rahul Sankrat- 


yayan. 
(d) Biographies and Autobiographies— e.g. biogra- 
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phies and autobiographies of Mahtma Gandhi, Pt. 
Nehru, Ravindra Nath Tagore, etc. 


GEOGRAPHY 
(a) Stories about the lives of different peoples and 
lands, e.g. Stories and novels of Rahul Sankrat- 
yayan. 
(b) Dramatizing life in other lands. 
(с). Description of voyages and travels. 
(d) Lectures by some tourists. 


CIVICS 
Stories, dramas and essays about patriotism, nationalism 
and citizenship. 


% CURRENT TOPICS 
Lectures, debates, seminars and symposiums on current 
problems, e.g. Bhoodan Movement or Socialistic Pattern of 
Society. 


MATHEMATICS 
(a) Development of mathematical vocabulary, e.g. 
frr, Чач, зіч, ex etc. 

(b) Story of coins, months, development of number, etc. 

(c) Study of the lives of great mathematicians like New- 
ton, Leelawati, etc. 

(d) Debates, discussions and essay writing on such 
subjects as : 
(i) Prospects of a Mathematician (ii) Weather 
forecast (iii) How to prepare a calendar? (iv) 
How much knowledge of mathematics should be 
essential for a housewife? 


GENERAL SCIENCE 
(1) Stories of famous inventions and great scientists. 
(2) Writing themes and essays on scientific topics. 
(3) Development of scientific vocabulary. 
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SECOND LANGUAGE 


(1) À comparative study of different linguistic forms in 
two languages—the mother tongue and the second 
language, e.g. Grammatical forms іп the two 
languages, stories, poems, novels, dramas, etc. in the 
two languages. 

(2): А comparative study of the authors in the mother 
tongue and the second language. 

(3) Translation from mother tongue to the second 
language and vice versa. 


Correlated teaching is impossible without a yearly plan. 
A. well-thought-out plan is a necessary condition for corre- 


rrelating the syllabus in language 
for a particular class, with the basic craft; physical 
environment, and social environment must be ex- 
plored. 
Language skills should be properly graded, corre- 
lated technique is a Psychological approach rather 
than logical; therefore this precaution is necessary. 
(3) The occasions of correlation should be so adjusted 
as to make drilling, recapitulation and fixation 
possible. 
When the plan is divided in months generally the 
Same occasions in physical and social environments 
Will be repeated year after year. Here the teacher 
may run the risk of Iepeating the same matter 


(2 
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Below are given two monthly correlated plans of Hindi 
teaching—one for the highest class ie. VIII and another for 
the lowest class i.e. I of a Basic School. 


ёг, 


CLASS УШ 


Working hours for 
teaching Hindi during 

the whole month— 
(excluding activity periods) 


Activities 
(Centres of correlation) 


Basic Craft—Agriculture 

(a) Inter Cultivation of 
Khareef crops. 

(b) Manuring and bakhar- 
ing the land reserved 
for Rabi crop. 

(c) Harvesting the vege- 
tables that are ready. 

(d) Sowing cabbage and 
cauliflower seeds in 
beds for the sake of 
seedlings. 


Physical environment 
(g) Observation of clouds 
in the western sky at 
sunset. 
(h) Observation of Rain- 
.. bow. 
(i) Organizing some hike. 


Social environment 


(j) Celebration of the 
following 


MONTH AUGUST 


NUMBER OF PUPILS—20. 
Correlated matter in Hindi. 
Prose (Reading for de- 
tailed study and for rapid 


reading) 
(1) Rabi and  Khareef 
crops. (a & b) 
(2) Story of Indian Inde- 
pendence. (j) 


(3) Afa aria fadt ат at 
aña (g, h) 
Poetry 


(1) ачіач бу Tulsidas 
and comparison with 
modern poems on 
rainy season. (g & h) 

(2) arae by Sumitranandan 
Pant. (g) 


Creative work 
(1) Staging a drama or 
some appealing scenes 
from the drama: 
тап arqa by Harikrishna 
Premi (j 3) 
(2) Writing stories about 
Raksha Bandhan and 
Independence Day. (j) 
(3) Organizing а Kavi 
Sammelan on the 
occasion of Indepen- 
dence Day. (j 1) 
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CLASS УШ 
(1) Independence 
Da 


y 
(2) Tulsi Jayanti 
(3) Raksha Bandhan 


CLASS І 


Working hours for 
Hindi Teaching during 
the month— 30 


Activities 
Basic Craft—Spinning 


(a) Firki Making 
(b) Practice of spinning on 
Takli. 


Physical environment 
(c) Observation of rivers 
tanks. 
(d) Collection of leaves, 
flowers, etc. 


MONTH AUGUST 


Writing themes, essays etc. 
(1) Report of the work 
done in Agriculture. 

(2) А short description of 
‘Our School Nur- 
sery’. (d) 

(3) An essay on “Rain- 
bow’. (h) 

(4) A biographical sketch 
of Tulsidas. (j 2) 


Oral expression 
(1) Giving short speeches 


in the Independence 
Day Celebrations. 


MONTH NOVEMBER 
NUMBER OF PUPILS—25 


Correlated knowledge іп 
Hindi 

Oral work— 
(1) Conversation about 
Firkies and how to 
make them. (a) 
Description of the 
rivers, tanks etc. ob- 
served by the children. 
(c) 


Vocabulary 
Recognition, spelling 
and use of words. 

(1) Parts of Takli. (b) 


(2 


— 
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CLASS I 


Social environment 


(e) Cleaning and white- 


(f) 


washing of the class- 
room for Dewali. 
Participation in the 
Bal Mela on the occa- 
sion of Chacha 
Nehru's birthday. 


MONTH NOVEMBER ' 


(2) Objects and things seen 


at the rivers and tanks. 
(c) 
(3) Names of different 


leaves and flowers. (d) 
(4) Names of trees and 
plants observed in the 
way. (d) 
Words in connection 
S Dewali festival. 
(e 


Creative expression 

(1) Recitation of poems in 

the cultural program- 

me on the occasion of 

Chacha Nehrv's birth- 

day. ' 

Dramatization of some 

story pertaining to 

Dewali. 

(3) Listening and telling 
stories about the life 
of Nehru Chacha, and 
Dewali festival. (e, f) 

Reading: Reading five 
small-sentence-lessons оп 
the following topics. 
Flower, Tank, River, Takli, 
Chacha Nehru, Dewali. (b, 
c, d, e, f) 

Writing : (1) Spelling of 
the words learnt in the vo- 
cabulary. (a, b, c, d, e) 
(2) Transcriptions of the 

above-mentioned les- 
sons. 


(5) 


(2) 


IV 
LINGUISTIC GROWTH OF CHILDREN 


А language teacher must know the laws of the linguistic 
growth of children, in order to organize the subject matter 
and his methods of presenting it. 

Development of vocabulary : А child of six months does 
not try to speak anything. By the end of one year the child 
begins to name one or two things. Investipations in this 
directions in this country have been lacking. Below I am 
giving the table on the basis of results arrived at by A. F. 
Watts : 


AGE FORM AND CONTENT 


6 months The child vocalizes with intona- 
tion. ў 

12 months and onward Тһе child can use one or more 
meaningful words e.g. Dada, 

: Mama, Kaka, Baba, etc. 

18 months & onward The child can use four or five 
words in all and uses two words 
together, e.g. QA arg, T 

Two years onward The child is able to name four 
or five common objects, shown 
to him, e.g. Key, Paisa, Pencil, 
etc. 

Three years onward The child can use the pronouns 
L you and me correctly. He 
knows chief parts of body. He 
can use plurals, past tenses, & 
comparatives. 

Four years onward The child knows the common 
colours. He can use prepositions. 
Can recognise familiar animals, 
cow, dog, cat; can name common 
object in pictures. He can re- 
peat three digits after hearing 
them spoken. 
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AGE FORM AND CONTENT 
Five years The child can use descriptive 
(at the time of words spontaneously. He knows 
admission) the commonest opposites, e.g. 


big-little, hard-soft, etc. 
He can count up to ten and 
name coins. 


Development of vocabulary in school 
AGE NUMBER OF WORDS IN THE STOCK OF THE CHILD 


5 Years 2000 
7 Years 4000 
14 Years 8000 to 10,000 words. 


(There should be an increase of about 
seven hundred words a year during the 
period of compulsory schooling). 


Development of expression 


STAGE OF 
DEVELOPMENT FORM AND CONTENT 
Stage one Naming things that interest the child, e.g. 


milk, mama, dada, etc. 
Stage two Speaking of relations observed between two 
things in space, e.g. «f ©], Ter frt. . 
Stage three Use of propositions, e.g. Ball is under the 


table. 

Stage four For the first time complex sentence appears 
with a temporal clause qt. 

Stage five Two statements of the stage two and three 


type are brought together and a relationship 
noted between them, e.g. I shall take my 
food, because I am hungry. 

Stage six Complex sentences with noun clauses now 
appear. 

Stage seven Further progress in constructing complex 

R sentences using adjectival clauses, relative 

pronouns and conditional clauses. 
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STAGE OF 
DEVELOPMENT FORM AND CONTENT 


Stage eight The child can now use the relative pronouns 
as the object in a subordinate clause of а 
complex sentence. к : 

Stage nine Now the child can relate particular ideas 
and truths to more general ideas or truths, 
e.g. use of connectives. 

Stage ten Finally, they show by their various forms of 
expression that they are able to frame hy- 
pothesis and state what follows from their 
adoption. 


DEVELOPMENT OF READING 


Up to the age of five reading readiness should be created 
by showing pictures, printed words, associated with objects, 
flash cards, etc. 6 is the proper age to start reading. In the 
beginning he observes and recognizes the whole expression 
pattern-word or small sentence—rather than separate letters. 
Gradually analysis begins. He can read silently with under- 
standing at the age of 11. 

DEVELOPMENT OF WRITING 


' The child's muscles are not ready to write on Takhti or 
paper before the age of 6. He can move his fingers in. the 
sand, he can cut letters from paper, he can try to draw with 
the help of brush or crayon. His muscles must be given ample 
practice before actual writing begins. He can use many 
words in his speech, but is able to use very few words in writ- 
ing at the initial stage. 


у 
SOME GENERAL PRINCIPLES OF TEACHING HINDI 
AS A MOTHER TONGUE AND NATIONAL 
LANGUAGE 


(1) The very first lesson in a language—specially if it 
is a foreign language—ought to be devoted to ini- 


(2 


— 


(3) 
(4) 


(5) 
(6) 


(7 


м 


(8 


м 


(9) 


(10) 
(11) 


SOME GENERAL PRINCIPLES 17 


tiating the pupil into the world of sounds, i.e. the 
teacher should handle pronunciation, intonation, 
articulation, etc. carefully from the beginning. 

The natural process of learning a language is— 
speaking, reading and writing. In teaching also 
this process should be followed. 

The reading should not lag behind. 

Psychological order rather than logical order should 
be followed. The natural unit of thought is a 
sentence and not a letter. Therefore, the process 
of reading should start with the sentence and gra- 
dually analysis into words and letters should follow. 
Gradation of the teaching material is necessary. 
In the teaching of Grammar inductive rather than 
deductive method should be followed. 

А linguistic atmosphere should be created in the 
class-room, but mother tongue may be freely used, 
if it is necessary for explaining something for com- 
parison etc. Mother tongue is not a rival but a 
necessary preliminary to training in the use of 
Hindi. 

Activity is a primary condition in teaching a langu- 
age in Basic Education. It is a sound educational 
principle also. 

Individual differences of linguistic ability in chil- 
dren should be recognized. 

The language lessons should be made interesting. 
Some general maxims of teaching should be kept 
in mind in the teaching of languages also. These 


аге: 

(a) Proceed from known to unknown 

(b) Proceed from simple to complex 

(c) Proceed from concrete to abstract 

(d) Proceed from particular to general 

(e) Follow inductive rather than deductive 
method. 


H. E. Palmer has mentioned the following nine principles 


of language teaching : 
(1) The initial preparation of the student by the traiñ- 
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ing of his spontaneous capacities for assimilating 

spoken language. 

(2) The forming of new and appropriate habits and 
the utilization of previously formed habits, 

(3) Accuracy in work in order to prevent the acquiring 
of bad habits. 

(4) Gradation of the work in Such a way as to ensure 

an ever increasing rate of progress. 

(5) Due Proportion in the treatment of the various as- 
pects and branches of the subject. 

(6) The presentation of language material in a con- 
crete rather than in an abstract way. 

(7) The securing and maintaining of the student's in- 
terest in order to accelerate his progress. 

(8) A logical order of progression in accordance with 
principles of speech psychology. 

(9) The approaching of the subject simultaneously 
from different sides by means of different and ap- 
propriate devices. 

All these principles will be discussed in detail at 
appropriate places. 


— 


VI 


METHOD OF TEACHING HINDI AS A 
SECOND LANGUAGE 


There are four important methods of teaching a second 
language. 

(1) INDIRECT METHOD OR GRAMMAR TRANSLATION METHOD 
As its name indicates, the method of language teachi 
proceeds with the rules of grammar. The approach is 8 

logical rather than Psychological. 'The pu 


! pils are made to 
cram rules of sentence Construction, speech etc, and for the 
application of grammatical Iules translation from mother 


tongue into the second language and vice versa follows, This 
- * Palmer Н. E, The Principles of Language Stu 


dy, p. 19. 
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method is unpsychological, uninteresting and very defective. 
Firstly, the learner does not attain the fluency of expression, 
because the mother tongue always intervenes. The ideas 
come in the mother tongue, and they are translated in the 
second language. Many times, rules of grammar are on the 
tongue of the child, but in practice they are never followed. 


(2) DIRECT METHOD 

In this method a child learns a second language, as he 
learns his mother tongue in a natural manner. He learns to 
speak first by imitating others speaking. He does not learn 
to make sentences by the combination of words, but straight 
away begins to speak sentences. He need not think in the 
mother tongue first, then translate inversely and finally ex- 
press his ideas in a second language, nor should he remember 
the rules of grammar. 


The main features of this method are the following : 


(a) Language lessons should start with speech and 
conversation. Ample opportunities should be 
given for conversation. 


(b) Reading and’ writing should begin after the child 
has learnt how to speak and converse. 


(c) Mother tongue should not be used, while learning 
the second language. It is necessary to create а 
linguistic atmosphere. The words and ideas should 
be explained by direct contact with the objects or 
by actions. 


(d) Functional grammar rather than formal grammar 
should be taught. Moreover, in the teaching of 
grammar inductive rather than deductive method 
should be followed. 

For explaining abstract ideas, direct method does 
not succeed. Moreover, non-Hindi-speaking chil- 
dren will start learning Hindi at the age of 11. The 
method will prove too elementary for them. Use 
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of mother tongue wherever necessary should be 
allowed. 


(3) MICHAEL WEST'S READING METHOD 


Dr. West believes that learning to read а language is by 
far the shortest road to learning to speak and to write ii. 
A child can speak only when he has command over a good 
number of words. Initial Practice in conversation is too 
tedious and monotonous for the child. His main emphasis 
was on the receptive (understanding) aspect of language 
teaching rather than the expressive aspect. He will also 
allow the use of mother tongue in the teaching of a second 

` language. Finally in his opinion there are different methods 
and vocabularies of learning, reading, writing and speech. 
Therefore he has written three different books for reading, 
speech and composition for each class. 

A modern language teacher will not agree with Mr. West. 
Although Teading, writing and speaking are three different 
Process, but they are integrated. 


STRUCTURAL METHOD 


The main emphasis of this method is on the practice of 
sentence structures. According to this method the students 


I 4 ше п available, ала 
in Basic Education, it cannot be adopted Without modifica- 


WHAT METHOD SHOULD BE THE BEST IN BASIC SCHOOLS? 


As aforesaid, all lessons in Basic Education depend 
largely on the direct experience of children. The children 


national language. ë 


Now we may proceed to the discussion of some specific 
language skills. 


Date 


EIC a 


VII 
SPECIFIC LANGUAGE SKILD 


ORAL WORK 


When the child is admitted into the school at the age o 
5 or 6 the only thing in his stock is the speech with about 
2000 words. According to the maxim “from known to 
unknown' the teacher should commence first language les- 
sons with oral work, which is the natural order of learning a 
language. 

In order to make the child familiar with the school and 
to make him feel at home, the teacher can initiate his talk 
pertaining to his home, his family, the school, his class-room, 
his garden, about his class-fellows, and such other 
familiar subjects. This is how the teacher is correlating his 
lessons with the physical and social environments in which 
the child lives. In this way the child will gain confidence. 

After admission the child engages himself in individual 
and group activities, e.g. cleanliness, spinning, and its allied 
process, group meetings, participating in the cultural pro- 
grammes, going on hikes, observation of nature, еў. etc. 
All these activities provide ample opportunities for conversa- 
tion. The children have unending talks at the time of acti- 
vity and afterwards. Every activity—whether craft activity 
or otherwise—has got four stages. viz. 

(1) Planning for the activity. 
(2) Gathering of material. 
(3) Execution. 
REVIEW 2 

At all these stages the child has to make his contribution 
through speech as well as hand. The following points 
should be noted in this connection. // 

1. The conversation should be as informal and natural 
as possible. 

2. It should be fluent and effective: There should be 
proper pitch in the voice; the sameness creates 


S.C.E'R.T, W.B. LIBRARY = |. СА 
О кы. 
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monotony. The tone should be attractive and the 
voice pleasant to the children. А 

- The subject matter should be of interest to the 
children. 

- The teacher should not lose sight of his purpose 
while talking. 

- The child should be made to feel as if he is talking 
to a friend of his own age. 

. Mistakes, committed by a child during the talk 
should be corrected, büt care should be taken to 
see that this should not create in him a sense of 
diffidence and hesitation, 

7. Corrections should be suggested by example. The 
particular words spoken wrongly by the child may 
be repeated correctly and pointedly, so that the 
child may note the correct form. 


S nun + v 


AIMS OF CONVERSATION 


We can formulate the following aims of the conversation 
lesson. 


1. Ability to talk with facility and effectiveness. 

2. Ability to present the facts clearly and precisely. 

3. Ability to express one’s ideas appropriately and 
suitable to the occasion. 

4. Ability to present one’s ideas orally before an 
audience. 

5. Ability to answer effectively, when asked about 
something. 


6. Ability to use words and phrases appropriately, 

There are several ins 

in Basic Schools. Som 
below : 


truments of encouraging oral work 
е typical oral exercises аге Suggested 


I. Question-answer exercise 


The method of question and answer, as is practised in the 
class-room has some defects. Usually all questions have 
to be asked by the teacher, while a pupil hardly gets one or 
two chances to answer in a big class, in one period. There- 


* Handbook for Teachers of Basic Schools, р. 182 
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fore, most of the speech falls to the teacher. Secondly, since 
the teacher's questions tend to return on themselves both in 
matter and form there is a great danger that the child may 
become stereotyped in his answering and fail to respond to 
any but his master's voice. Thirdly, the pupils do not get 
any practice of speaking interrogative sentences. Therefore, 
the following four methods should be used. 

(a) The teacher questions and the pupils answer. 

(b) The pupils ask questions on some interesting topic 
or to know something about a particular activity, 
after they are motivated, and the teacher answers. 

(c) The class may be divided into two groups. By 
turns one group asks questions and the other 
group answers. This may be a play-way exercise 
of the revision lesson. 

(d) Pupils may converse among themselves and use 
questions—answer method for discussing апу 
particular subject. Basic School students get 
ample opportunity for this type of exercise. In 
the craft activity (e.g. Spinning and Weaving) 
many problems may arise, e.g. the “Такі” is not 
working properly or the speed of spinning is not 
fast, or the yarn is uneven, and every time the 
child has to ask questions for the solution of his 
problems. Below is an example of such conver- 
sation among a group of students after they have 
completed spinning in the first period. Some have 
prepared slivers, while some have spun yarn. 

хо fro—arst 9 Yo ата! 999 fee enr? 

fito Ёо Sar dU {т aream == чет ЧТ, 99199 # qt Gee a 
Зо ax Hla ЧТАТ | 

yo fao—are її zz ЧЕТ “Т? ў 

fito fao—ay at armé gi qat aga aaa did 

TA fear att чї aga srt di, теч... 

fro одат аат? фа fare m? 

ч—З s= чет Ge боп, чый а чэ TŠ l 

So fito— sf Ware эту 9 агет< HET 9169 * Te ні 
wr? 
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ате up АА чча аі Zt Z= TŠ | 
<Tq—g ЧЇ gt яё shir 


The above conversation is from class TIT Students. For 
class I pupils talks can be centred round Various processes. 
of spinning, parts of ‘Takli, different tools and instruments 


of spinning, ginning, carding, etc. 
Story telling 


Children enjoy story telling and story hearing very much. 


Some subjects of story, which generally interest children 
are suggested here : 


1. OCCUPATION AND HANDICRAFT 


(a) Things worth doing and how to do them. 
(b) Practical things with simple tools. 

(c) Home-made toys. 

(d) Basket-making. 

(e) A bar soap. 

(f) How Ramu produced double the crop. 

(g) The prince and the farmer. 

(h) Rahman, the weaver. 

(i) The charkha and the thieves. 


2. GARDENING 


(a) Our garden flowers. 

(Б) Garden flowers of spring. 

(c) .Garden flowers of. autumn. 

(d) Garden flowers of summer. 

(e) Different vegetables tell their o 


1 wn story. š 
(f) Different flowers tell their own 


story. 
3. VOCATIONS AND INDUSTRY 

(a) The worker and his work. 

(b) The story of sugar. 

(c) Careers of danger and daring. 

(d) How the world is housed.. 

(e) How the world is clothed. 

(f) How the world is fed. 


SPECIFIC LANGUAGE SKILLS 25 


4. HEALTH & HYGIENE 
(a) Hygiene yourself and your body. 
(b) The efficient life. 
(c) Clothing and health. 
(d) The child's day. 


5. NATURE STORIES 
(a) Best things in the world. 
(b) Bird habits. 
(c) Wild life in the farmyard. 
(d) Insect life. 
(e) The story of pests—locusts, white ants, etc. 
(f) Bees, files, mosquitoes, etc. 


6. Мүтнѕ AND Fairy TALES ETC. 


(a) Stories from Aesop's Fables. 
(b) Stories from Panch Tantra and Hitopadesh. 


7. SOCIAL ENVIRONMENT 

(a) Biographical stories on the occasion of various 

Jayanties and birthdays. 

(b) Historical stories. 

(c) Geographical stories. 

(d) Realistic stories. 

(e) Stories of amusements and sports. 

(f) Puranic stories about different festivals. 

(g) Stories selected from other branches of knowledge. 

These are some suggestions. Such other stories may be 

written by the teacher and used. In English literature we 
have innumerable such story books. They may be 
translated into Hindi and other regional languages. In 
many provinces some Basic teachers have produced such 
juvenile literature. 


Occasions of story telling 
1. Bal Sabha—In a Basic School on every Saturday 
the meeting of Bal Sabha is held and a special cul- 
tural programme is performed by the pupils. Here 
pupils may tell stories or hear stories. 
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In different subject periods : Stories connected 
with History, Geography, Science or Mathematics 
may be used in those periods. 


- Craft period: Stories connected with particular 


crafts may be used in the craft periods. 


. Hikes, picnics and excursions: Stories connected 


- Library period: Students may get story books 


issued from the library. These may be read at 
home for amusement, and they may pe reproduced 
by pupils in the language period. 

Festivals, Jayanties, Birthdays, and other functions : 
Stories pertaining to these Occasions may be used. 


following points should be noted to prevent the 
lling from going flat : 


- The stories should be rich in detail. 


The stories should be full of action, words and sen- 
tences. 


Children like highly imaginative stories, stories of 
their own experiences, stories of adventure, stories 
about animals, birds, insects, plants, and forests, etc. 


. Make the Story fit the occasion. 

- Understand children's limitations in comprehending 
stories. 
Use simple forceful language. 
ihe Story should be told straight through without 
reak. 
The story should end in comedy and effectively, 


. The teacher's imagination Should be fertile. He 


Methods of taking a Story lesson 


1 


Story from a series of Pictures: A series of 
pictures may depict the Story. The teacher asks 
questions on each picture, and the Story proceeds 
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with pupils' answers. At the end, the whole story 
may be narrated by a child. 

2. Story-telling method : “The teacher tells the story 
and the story is retold by the pupils either in answer 
to questions asked by the teacher or the whole story 
may be retold. j 

3. Story from the outline: Ап outline may be given, 
and the pupils add details from their imagination. 

4. Incomplete story: The teacher tells half the story 
and stops. The pupils complete the story from 
their imagination. This exercise may be made 
more difficult if the teacher tells the ending part of 
the story and pupils write the former part from 
their imagination. 

5. Story from words: Some significant words are 
written on the B.B. and the pupils write the story 
with the help of these words. 

6. Story poems: А story poem is read to the pupils, 
and they tell the same in the prose form. 

7. Recapitulatory story: After listening to a story, 
pupils tell the same story in the first person. Some 
change in the event is suggested and pupils com- 
plete the story by imagination. 4 

8. Pupils tell a story suggested by some heading or 
proverb. е л 

9. Play-way story :—The teacher begins the story with 
the first sentence— Each pupil adds опе sentence 
to the story. In this way a story is prepared by the 
whole class. 


II. ` Oral composition 
Another important form of oral work is oral composition. 
The occasions for such work are many and various. 


Craft work 
(1) Reporting or describing the activity performed by 
the children, e.g. How did we transplant brinjal 
plants today ? j 
(2) Describing some craft tool or an object, e.g. des- 
cription of mango, pumpkin, brinjal, Takli, 
Poonipat, Charkha, Takua, an axe, spade, etc. 
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Physical environment 


(1) Writing diaries about observations made. 
(2) Describing some object in nature, sun, moon, 
stars, tree. 


Social environment 


(1) Reporting a function celebrated by pupils. 

(2) Describing child's own participation in some pro- 
gramme. 

(3) Some familiar subject —my home, School, garden, 
etc. 

(4) Other subject. 

(1) Knowledge acquired in other subjects of study 
may be marrated or described orally in the 
language class. 

Language games: There are so many language games 
pertaining to sentence construction, spelling, development of 
vocabulary, grammar, etc. They are meant for making the 
drill work interesting but Space does not allow discussion of 


these games here. Those readers who are interested should 


consult the following books. 
Cook : Play-way Method. 
Ryburn : Play-way suggestions. 
Oad : Bhasha Shikshan Ki Naveen Vidhiyan. 
IH. Lectures or speeches 


The occasions for delivering 
children are the Bal Sabha days. 
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IV. Debates, seminars, and panel discussions 


In Basic Schools pupils are trained in democratic methods. 
'The administrative pattern of the school is democratic. Оп 
any subject, which is debatable, the opinion of the pupils 
must be sought; therefore in a Basic School the subjects of 
discussion are not imaginary but real, as for instance, the 
Sugarcane crop is ready. The problem is whether raw 
sugarcane should be sold to the mill or “рш” should be 
prepared ? Which will be more profitable from different 
angles. Now pupils will collect data and discuss the prob- 
lem. The discussion may take various forms as mentioned 
above. Whatever decision is arrived at should be carried 
out. 

Similar other subjects may be taken from physical or so- 
cial environment, eg. How to check malaria in the locality? 


V. Picture reading 

А picture or a series of pictures, depicting some event or 
Scene or place may prove a useful source of initiating oral 
work in the class. Here are two instances : 

(1) One picture of a Railway Platform at the time of 
arrival of the train or a scene at village well. 

(2) A series of pictures depicting the various processes 

through which a chair has passed—from wood to 
complete chair. 
The pictures should be big enough so that all the 
pupils may be able to see them. They should be 
full of activity. A picture should not be a jugglery 
of things, objects and men. ` 


VI. Review of a book 1 Я 

Children read library books іп their Іеіѕшге time. Some 
of them may be encouraged to present a review of the book 
before the class. They should also quote some passages in 
support of their arguments. The audience should be 
encouraged to ask the speaker questions. 


VII. Dramatization ` NE. і 
This is а very useful activity for self-expression of the 
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pupils. Itis itself a good project, which leads to many other 
educational activities. This educational tool can be uti- 
lized for teaching any subject of study. History lessons, 
Geography lessons, Civics lessons and even Mathematics les- 
sons can be made most interesting through dramatization, 


Occasions for dramatization in Basic Schools 


(1) Bal Sabha meetings: As aforesaid, Saturdays 
are special days for Basic Schools. Short plays, 
ОЁ one ог two scenes, lasting for 5 to 10 minutes 
may be staged by the pupils. Drama should be 
an integral part of such meeting. 

Celebration of festivals and anniversaries—Dra- 
mas related to the festival or anniversary may be 
enacted. Children may be encouraged to write 
their own short plays on such themes. Drama 


(2 


= 


tacts, or social education work. They present a 
cultural performance also for entertaining the com- 
munity. Here also dramas play an important role. 
Drama can be made an instrument of extending the 
educational programme of the school, social edu- 
cational work, for mobilizing public opinion; 
and for propagating the philosophy of school. 


Class-room drama аз ап instrument оў teaching school 

subjects 

Tn language lessons some text-book drama may be played 
Or some story may be dramatized. It may be used as a 
training in social manners, eg. 'How to greet a guest’ is to 
be staged. 

(этїї ат хач) d 
- Я ач ат ERAT Ë, ЧЕТТ? Y 

STHSITST #T 9974—97! та # этчї зат ятх яча ? 
ao at St fer unb fum тж чип яё! 
To 9—09 eb xw чнч aE mer «т 9 8, чоў 
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In the Social Studies period some historical events may be 
dramatised or events occurring in the national and internatio- 
nal sphere can be adapted for dramatization. 

Children.in Basic Schools participate in craft activities. 
These activities can easily be put into the form of stories, for 
the purpose of dramatization. Thus the life of a spinner, 
weaver, farmer, carpenter can be dramatized. Similarly 
different processes in a craft activity can be presented in the 
dramatic form. Many subjects as “Post office’, “People of 
different lands’ etc. can be taught through dramatization. In 
mathematics ‘shopping’ can be the best tool for teaching 
counting, number work, four fundamental rules, multiplica- 
tion tables, calculating price, unitary method, etc. j 


Specific objectives of dramatization 

1. It requires that the performers must make themselves 
heard. ' Therefore it demands sufficient volume and 
clear enunciation. 

2. Flexibility of voice and emphasis are required to ex- 
press different feelings. 

3. Dramatization on higher level requires attention to 
organization, dividing the play into scenes and plan- 
ning a natural sequence. 

4. For representing the characters and the expression of 
mood, suitable bodily gestures and facial expressions 
are required. These are desirable qualities in many 
forms of oral language. 
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5: Participation іп dramatization tends to loosen the 
bonds caused by repression and shyness. 

6. Children learn to use expressive language. 

7. Dramatization provides opportunities for two speci- 
Яс kinds of language activity : conversation and 
discussion. 


Various -forms of dramatic activity 

Formal dramas: These dramas are played on ceremonial 
occasions, such as school annual day. One act plays or 
dramas written by famous dramatists are staged with ela- 
borate preparations. These dramas should be taken as pro- 
jects, in order to make them educational. The time devoted 
to their preparation can only be justified thus. The various 
stages of formal drama are as follows : 

1. Model reading by the teacher with bodily and facial 

expressions. 
. Silent reading by the pupils. 
. Removing the language difficulties. 
. Loud reading by different students. 
- Selection of the characters and distribution of parts. 
. Rehearsal. 
- Collection of stage material. 
‚ Performance. 
. Review. 


мо цо t CO tO 


Dramatic play or informal dramatization: It is an activity 
in which children spontaneously engage, stimulated by vivid 
experiences in the home, and community. Any story or a 
poem, learnt in a language class may be rewritten in 
dialogue form, Or any story thyme or life situation may be 
acted informally, quite Spontaneously, without putting it in 
black and white. The values of informal dramatization 
are the development of fluency, spontaneity, imagination, 
originality and a social spirit. Through dramatic plays the 
child gains richer understanding, experience in social behavi- 
our and leadership, stimulation for the imagination and train- 
ing in language. і 
The stages of informal drama аге as follows : 
1. Occasion and the selection of theme. 


тво N 
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. Reading of the subject matter in order to understand 


the theme. 


. Planning for dramatization. 
- Discussion by the pupils. 
. Dividing the theme into acts and scenes; arranging 


them in-sequence. Election of the announcer or 
stage manager. Distribution of parts. 
Performance. 

Review. 


The same story may be dramatized by different groups 
more than once. 

Other types of dramas are only enumerated here. The 
space does not allow their detailed discussion. 


1. 
2; 


Pageant: There із prominence of scenes with 
very few dialogues. " 
Pantomime : In pantomime the child expresses ideas 
and feelings by action, gesture and facial expres- 
sion without speaking. 


: Marionettes (or Puppet Show): In marionettes 


the clay or wooden puppets take the place of charac- 
ters, while the pupils use dialogues for them. 


. Soliloquy arara ят : There is only one character, 


who himself questions and answers. 


. Shadow play: In this the shadows take the place 


of characters: 


. Tableau : It is similar to pantomime, the only diffe- 


rence is that one child gives the commentary behind 
the curtain. 


уш. 
READING 


ко ай; 3 he 
Before we take up. reading, it is necessary to discuss t 
methods of teaching the alphabets. There are two impor- 
tant methods of teaching the alphabets—the synthetic me- 
thod and the analytic method. 
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SYNTHETIC METHOD ` 


This is the age old traditional method of teaching alpha- 
bets, in which first vowels are taught, then consonants, and 
lastly various combinations of consonents and vowels (aa 


or consonants and consonants (Яажпях). A reform had 
been made in this method by evolving the phonetic method, 
in which words with similar sound are taught together, e.g. 
ях, afta, зіч, WIS, 819, de. This phonetic method is 
all right with English script, which is not phonetic, but for 
a phonetic script like Nagari script, there is no extra advan- 
tage in this method. 

On the whole the synthetic method is unpsychological, 
uninteresting and unscientific. A child is not interested in 
unmeaningful letters, but really wants to read meaningful 
things. According to Gestalt Psychology our mind sees an 
object in its wholeness. Moreover, the unit of thought is 
always a sentence and not the letter. Specially in Basic Edu- 
cation this method cannot function at all. When everything 
is to be based on activity and experience, how is a teacher 
going to correlate those unmeaningful letters? Let us now 


turn to the other method and see whether it can fit in our 
scheme. 


ANALYTICAL METHOD 


There are two important schemes under this head also. 
One starts with the word, and is popularly known as ‘Look 
and say method’ and the other starts right from the begin- 
ning with the sentence, 

(a) Look and Say method: According to this 
method the teacher does not acquaint the children 
with alphabets, but starts directly with the recogni- 
fion of words. The procedure of this method will 


(1 


м 


Association of word pictures with actual objects 
or the models of the Objects or the pictures of the 
objects, e.g. чате, ЧҮ, Git, ёа, ча. These words 
are written on the cardboard pieces. Now the 
child will associate the word slips with the actual 
objects, by placing the word slips before the ac- 
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tual objects, represented Бу them. Іп traditional 
school the words are associated not with real ob- 
jects but with the pictures of the objects. 

(2) Pronunciation by the teacher and imitation by the 


pupils. 
(3) А new word is formed by changing a letter in the 
original word. 
(4) Analysis of the word into letters. 
(5) Gradually all the letters and “Маіга are taught. 
By this method only words representing things or objects 
can be taught effectively but abstract nouns, verbs, etc. can- 
not be taught. Therefore the method is incomplete. It can- 
not be accepted in its original form. 


THE SENTENCE METHOD š 


Here the teacher starts acquainting the child with some 
story ora poem. The child is naturally interested in a story 
ог a poem, and if he feels that he can read on the very 
first day, his јоу is immense no doubt. ` Mr. A. G. Mudholi 
of Jamia Millia Islamia, has written a primer on these lines 
for Basic School children. The procedure of this ‘Jamia 
Vidhi' is as follows : 

1. The children are motivated and the atmosphere for 
reading is created. 4 

2. Two songs—one pertaining to gardening and the 
other pertaining to spinning are learnt by the pupils 
by heart. 

3. The letters are taught from the words of the song. 

4. While teaching a group of alphabets, words and sen- 
tences which can be constructed from. these letters 
are also taken up. 

5. š, & 9, d, ят, at, mt, 9 б Г 
These nine connectives are taught without giving any 
knowledge. of letter or its ‘Matra’ because they are 
necessary for making meaningful sentences. ў 

6. Combinations of consonants with vowels «TATE 


are taught logically. хац Г 
This ара worth trying, but some modifications will 
be necessary, specially: its’ songs will have to be changed. 
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It is a combination of-the:analytic synthetic methods. 

The sentence method was evolved in the West because 
English and its sister languages are not phonetic; more- 
‘over, the vowels are combined with consonants quite natu- 
rally, without changing in form. The number of alphabets 
is small, and there is absence of many sounds, which we have 
in Hindi. One peculiar difficulty with the sentence method 
in Hindi teaching is ‘matras’ in Hindi: For a Hindi stu- 
dent the process is not. threefold but fourfold—sentence— 
word—letter—matra. Therefore a combined method (word 
and sentence method) will have to be evolved. Below I am 
giving its outline. Those who are interested in its detailed 
study should consult my book ‘Bhasha Shikshan Ki Naveen 

Vidhiyan’ (Publishers—King Behari & Sons, Jaipur). 
1. Teach about 100 words pertaining to Basic Craft, 
physical environment and social environment Бу 
‘Look and say method’ discussed above. These 


2. Teach some connectives (prepositions are fare) 
and some necessary verbs such as ят, 3, 8, 8, et, qr. 
3. Now meaningful sentences pertaining to craft acti- 
Vity or social and physical environments may be 
taken. Mind that the words, contained in these 


5. Finally matras may be hit in a logical order. Various 
language games can be used for giving ample prac- 
tice (drilling) of words, letters, matras, etc. 

For teaching alphabets to non-Hindi pupils who 
have already learnt their Own scripts, a comparative 
study of the two Scripts (i.e. those scripts of North- 
ern Tndia, which have their Origin in Brahmi Lipi) 
may be made, and thereby the pupils may pick up 
reading of Hindi also quite rapidly. It is no use 

' giving them elaborate drilling by the sentence method: 
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Ргорег articulation, pronunciation, enunciation, 
emphasis, pause, intonation and accentuation are 
essential qualities of good reading. 


IX 
TEACHING OF WRITING 


In the process of language learning this process comes 
last, but writing should not lag much behind. It may imme- 
diately be started after preliminary lessons in reading have 
been taken. 

There are three prevalent methods of teaching writing : 

1. Imitative method—According to this method the 
teacher writes on the blackboard or on the slates 
of children, and children copy them down. Now- 
adays printed copy-writing books are available; 
pupils copy on them. 

2. John Locke's method—A. letter is written on paper 
in some colour other than black. Pupils move their 
pencils or black ink pen on the letter, and thereby 
control over muscles is achieved. 

3. Synthetic method—According to this method the 
forms of letters are analysed in their simplest ele- 
ments, eg. all Nagari letters can be formed by the 
combination of one or more of the following lines : 


hice xm О @ O 


Now the alphabets are taught in order of their diffi- 
culty. Letters of similar construction are grouped 


together. Below is given that grouping : 


(2) 7 t + w S 

(3) x w, g, w, Gu 

(3) 23,4, = 

(х) 4,4, =, ч, ч 
ч, ч, ч, 9, ЯТ, sit, ait, 9, з: 
s, =, ç, Š, g, Я 

(э) я, ч 
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(s) w, Я, ч 
(è) я, 9r d, 9, 3, э, St, W, зе 


All the above methods are defective in one way or the other. 
None of these methods can function properly in a correlated 
scheme. Indiyidual letters are meaningless for children. We 
have seen previously, that pupils have already learnt recog- 
nition of sentences, words and letters, before they start writing. 
The background has already been prepared for writing. 
When a child can read a word, representing some object, 
naturally he will be motivated to write, but before he actually 
begins writing it is necessary to attain the muscular control. 
The following subsidiary crafts should be utilized for this : 

Clay modelling : Let the pupils prepare clay toys, and Hindi 
letters also, out of clay. Let them move their fingers on 
them to get control, over the movement of fingers. 

Cardboard and paper work. (Montessori method DE: 
On a big piece of cardboard the teacher may draw vari- 
ous figures of alphabets or other Objects and give it to the 
child. "The teacher cuts them out with a blade. Now he 
has two sets—one cut out figures, other hollow figures in 
the cardboard, with the help of these many tracing exercises 
and pen control exercises can be evolved. 

Drawing: Lastly the children should be encouraged to 
draw various figures with pencil or crayon on paper. 

Now actual writing may begin. The teacher brings. a 


set of cardboard pieces on which, are written the following 
names : t 


- Names of all articles and Objects in the class rooni. 
- Names of tools and objects used in the craft. 

- Names of boys in the class. - 

. Any other names from social or physical environ- 


ments. Now he puts each name slip opposite the 
Object it represents. 


t The children go near each slip, 
associate the words with the objects and copy them 
on the blank cardboard pieces, supplied to them. 
They copy the model as best as they can. 


Now the Pieces are removed and by memory they 
put their own name slips Opposite those objects. 
On similar lines, writing of sentences can begin, The 


SUNG 
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letters. should. come last as in the case of reading. The 
following points in this connection may carefully be noted : 

(a) Posture: Sitting with a straight back, keeping 
the book at a distance of at least one foot from 
the eyes. 

(b) The correct method of holding the pen : It is im- 
portant how you hold your pen. The pen should 
be held at a place neither too close nor too far 
from the writing point. Ап inch above the point, 
the pen should be held between the thumb and 
the first and the second fingers. 

(t) Proper spacing: Even spacing is needed between 
letters, words, and lines—so that the writing may 
not only look beautiful but also be easy to read. 
The space of one letter between two words and 
the space of one line between two lines should be 
left blank. ў 

(d) Well-formed letters: Every letter should be writ- 
ten complete without abreviations, Upright letter- 
ing should be preferred to slant writing. 

(e) Margin; Equal margins should be left on the 
paper—top, bottom, right and left. _ 

(f) Only after children have learnt to write well and 
correctly, should their attention be drawn to the 
problem of margin and of punctuation." 


READING OF A BOOK 


There is а false allegation against Basic Education that 
there is no place for books in Basic Schools. Of course ‘Basic 
Scheme does postulate that the book is not the only or the 
main avenue to knowledge and culture and that at this age, 
properly organized productive work can in many ways, 
contribute more richly both to the acquisition of knowledge 
and the development of personality. But the value of the 
book, both as a source of additional systematized knowledge 
and of pleasure cannot be denied and a good library is 
essential in a Basic School as in any other type of good 
school.’? 


1 Handbook for Teachers of Basic Schools, p. 185. 
*Tbid., p. 8. 
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Like traditional school pupils, students in Basic Schools 
have not read only one text-book in Hindi, but they have 
to collect their material from various books, journals and 
newspapers. They try to get first-hand rather than second- 
hand knowledge. ` Therefore, there are more opportunities 
and greater need of reading for Basic School students. But 
the existing books will not be helpful The following signi- 
ficant changes will be necessitated for language text-books 
in Basic Schools. 

1. Content: Tn traditional books the topics are more 
Ог less imaginary. Now the subjects should be 
based on everyday experiences of the child, craft 
activities, experiences, current happenings, hobbies, 
etc. 

2. Іп Basic Schools language work is organized round 
large centres of interest representing important 
units of child activities. Each centre provides an 
integration of many types of language activities, oral 
and written, that are real to the pupils and moti- 
vated by immediate needs. 

3. Drilling is no doubt important, and it should not be 
neglected, but it should be subordinated to the pur- 
Poseful activities in which the significance of and 
need for drill becomes apparent. 

4. There should be Provision for individual differen- 
tiation, 

The Hindi text-books 
tent. In most of the Indian langu 


In language teaching two types of text-books are used— 
one for intensive reading and the other for rapid reading. 


The aims of both these books are different, hence their me- 
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thods also differ. We shall be discussing them separately 
at appropriate places. 


x 
TEACHING ОЕ PROSE (Intensive Reading) 


Types of prose lessons 
Prose lessons can be classified under the following heads : 

1. Analytical prose, containing intellectual ideas, essays, 
critical writing etc. 

2. Poetic prose containing feelings primarily, e.g. drama 
& Gadyakavya. 

3. Informational prose containing knowledge of other 
Subjects, e.g. description of voyages, travels, cultural and 
geographical essays, biographies, autobiographies, news- 
papers, etc, j 

4. Recreational prose for leisure time, e.g. short stories 
novels, dramas, light literature journals etc. й 

For the first, analytical method of teaching prose is used, 
for the second, the method is the same as that of teaching 
poetry (to be discussed later on); for types (3) and (4) 
the rapid reading method is used. 

What lessons will be included in prose text-books of a 
Basic School? The lessons may be divided under four 
heads : 


LESSONS PERTAINING TO BASIC CRAFT 
(a) Preparing land for paddy crop. 
(b) Kinds of manure. 
(c) Pests and how to protect crop from them. 
(d) Harvesting. 
(e) Storing. ч 
(f) Science in service of agriculture. 
(g) Indigeneous methods of cultivation. а 
(h) Different dishes іп different parts of India. 
(i) Our food problem. 


LESSONS PERTAINING TO SOCIAL ENVIRONMENT 


(a) The story of Indian Independence. 
(b) Our Festivals. 
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(c) Story of Samundra Manthan. 
(d) Story of Eklavya. 

(e) Ramlila—its importance. 

(f) Indian marriages. 

(g) Beggary. 

(h). Unemployment. 

G) India's Five Year Plans. 

(j) Mahatma Gandhi, etc., etc. 

LESSONS PERTAINING TO OTHER SUBJECTS 

(a) X-ray and its invention. 
(b) Akbar the great. 

(c) The law of Relativity. 
(d) The story of week days. 

This is only a suggestive list. After the yearly plan 
has been prepared a list of such lessons will appear before 
the teachers. The text-books should be based on the basis 
of yearly plans, otherwise any imaginary plan will defeat its 
own purpose. 

The following are the Objectives of teaching analytical 

rose : 

R 1. Ability to read correctly, fluently, with proper arti- 
culation, pronunciation, intonation, -emphasis and 
pause. 

‚ Ability to understand the underlying ideas con- 
tained in the prose. 

- Ability to express one's ideas 
unambiguously. 

‚ Development of active and 

- Ability to enjoy the beauties of language and ideas. 

- Development of imagination, and discrimination. 

. Inculcation of reading habits. 

- Ability to use various styles in one's own writings. 


The following procedure is adopted in prose teaching : 
1. Dividing the lesson in suitable units, 
2. Introduction and the statement of the aim. 
3. Model reading by the teacher, followed by loud read- 
ing of the pupils, ! 


4. Analysis — solving language difficulties — words, 
phrases and ideas, 


N 


correctly, precisely and 


passive vocabulary. 


со Да спе чо 
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5. Evaluation or Recapitulation. 
6. Application or follow-up activity. 


, A brief explanation of the above stages will be useful 
ere. 

1. If the lesson is so lengthy that it cannot be com- 
pleted within the time at the disposal of teacher, it 
has to be divided in suitable units. Suitable unit, 

. means unity of ideas contained in the portion taken 
for study. 

2. Before the actual lesson begins, the children must be 
mentally prepared to accept the new knowledge, in 
other words they must be motivated to acquire new 
knowledge. In Basic Schools very often the read- 
ing readiness is secured by the situation created by 
"the activity or occasion. If it is a continued lesson, 
some recapitulatory questions may be asked and 
the aim may be stated. 

3. Model reading: The teacher must be a good 
reader. All those qualities, enumerated elsewhere 
in this chapter should be possessed by the teacher's 
model reading. It should be given slowly, distinctly 


pupils. Mistakes may be corrected at the end of 
reading by each student. Pupils’ help may also be 
sought in correcting the mistakes. Pronunciation 
drilling should be given wherever necessary. In the 
first two grades, chorus reading may be taken occa- 
sionally, but in upper grades this should be dis- 
couraged. a 
5. Analysis: “There are two aspects of this process. 
(а) Interpretation ог exposition of new words, 
phrases and idioms. 0. а 
(b) Analysis of ideas contained in the passage. | 
The following methods may be used for the interpretation 


of words and phrases : 
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(a) By actually showing the object : e.g. gam may 
be explained by showing variety of books. 
(b) With the help of models, pictures, maps, diagrams 
or sketching: Where actual objects cannot be 
brought into the class-room, any of these visual aids 
may be used, eg. for explaining ат a 
picture of battle сап Бе shown or the model of 
a pilar may be used for explaining fire. 
Abstract ideas can also be explained by the use 
of visual and aural aids, eg. sq may be 
explained by showing the picture of an angry man, 
and the idea can be fixed by using tap recorder, 
on which an angry man's speech has been recorded. 
By action or demonstration, e.g. Яя tT may 
De раша Бу bowing the head and folding the 
ands. 


— 


(c 


(d) By questioning. 
(e) By comparison and contrast: For explaining зї 
use the word rẹẹ saying заічіч is the oppo- 
site of wr. By comparing and contrasting 
qa and qr their meaning may be explained. 
By induction : 

For explaining qq take several names of 
animals: lion, cow, cat, dog, etc. 

Discuss their similar qualities and then genera- 
lize that they can all be termed as q3. 

(g) By quoting instances and examples : eg for ex- 
plaining +< quote some instances of inhuman acts, 

(h) By giving the Puranic and historical references : 
for explaining aqa Haq the story of Samundra 
Manthan should be told. 

Gi) By derivation: In Hindi there are many com- 
pound words which are made by aff, ware, mas 
and afaq. By dissolving fg and gate or by 
elucidating seq апа ЧЇ ч their mean- 
ings become clear, E.g. 

ferermr—fr:-I- ятт Without life (compound) 


(f 


гаў 


TN 
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saiia — aa Hiat One who lives by manual 
labour (compound) 

TAA — A (жт аят зт) 

aaan — aAa- этет. Very necessary (sandhi) 

qua — THH SIT Eternal bliss (sandhi) 


arctica From srër< with qp suffix Belonging to body 
&тїл— From ax with ada suffix Worth doing. 

(j) By illustration: The new word may be used in 
a self-explanatory sentence, e.g. for explain- 
ing sts Фет gT this phrase may be used in the 
sentence ўхт «тї 99 aA él Bre Фет gt лат, Ae 
aa web Ф feu ater. 

(k) By explanation: For many idioms and phrases 
no other method can be fruitful except explain- 
ing in the mother tongue, e.g. tapi . The whole 
philosphical concept will have to be clarified to 
explain quay. 

(1) By giving the synonym: The other word, which 
the children know may be given for the new word. 
This is the easiest method, but it should be the 
last resort of the teacher. For  non-Hindi 
children its equivalent in the mother tongue may 
be given. 

The new word must be used by the pupil in his 
answers, in order to make it a part of his expres- 
sion. There are two aspects of vocabulary. 

(a) Passive vocabulary, which helps the pupil to under- 
stand the meaning of the word. 

(b) Active vocabulary which helps the pupil to 
enrich his expression 

There are various exercises for the fixation of new words: 
e.g.—Fill in the blanks, multiple choice test exercises, etc. 
Another aspect of analysis is the ideas contained in the 
passage. For explaining the ideas one or more of the following 
techniques may be adopted. 
‚- Eliciting method:; Some ideas are too difficult to under- 
stand, and then the question-answer method does not work 
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satisfactorily. The teacher has to explain the ideas by 
quoting instances, giving similarities, and by elucidation. 

Discussion method: When there is some disputable 
point in the lesson, pupils discuss its pros and cons among 
themselves and arrive at some conclusion. . The teacher 
guides the discussion. The discussion may take various 
forms such as debate, seminar, symposium and panel dis- 
cussion. 

Evaluation : In order to test the assimilated knowledge 
of the pupils some questions on the topic read may be asked, 
or exercises pertaining to vocabulary, style, and sentence 
formation may be given. 

Application: The lesson must suggest some further 
activity. The knowledge obtained may find creative ex- 
pression in some craft activity or any other activity. It may 
lead to copying the style of the author, or use of words, 
learnt in the lesson. It may suggest some further reading. 
But the knowledge gained must find application. It is a 
necessary condition in Basic Education. 

Books for rapid reading. 


The objectives may be enumerated as follows : 
1. To enable the pupils to read silently, swiftly and 
with understanding. 
. To make the pupils independent of the teacher for 
ordinary reading. 
3. To inculcate reading habit in leisure time. 
4. Practice in the use of dictionary, index and refe- 
tence books, 
The procedure for rapid reading will be as follows : 
- Purpose or the problem. 
Preparing the background. 
- Silent reading. 
- Use of dictionary and index. 
. Testing. 
. Application. 


- The pupil must have some problem, why he is read- 

ing for, e.g. on the birthday of Chacha Nehru, a 
pupil has to speak about his life. For the study 
of his life he has to consult some books. 


N 


ороюн 
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2. The pupil may be lost in the woods, therefore, a 
background must be prepared by the teacher, e.g. 
in order to understand a historical novel, the histori- 
cal background of that age must be prepared. 

3. Silent reading: The following points should be 
kept in mind in this connection: 

(a) Silent reading is reading with the eyes. The lips 
should not move. There should not be a hum- 
ming sound. 

(b) The eyes should run speedly on lines rather than 
on words. 

(c) In the beginning the time may be fixed within 
which' the reading should be complete, so that 
pupils may get practice in rapid reading. 

(4) Practice in selected study should be given to the 
pupils. To get some particular information it is 
not necessary to read the whole book, or even the. 

. whole chapter. They should get practice in the 
use of an index. It is not necessary to know each 

- “new word. -A dictionary may be consulted for un- 

avoidable difficult words. Pupils should be guid- 
ed properly in the use of dictionary and index. 

(5-6). Testing and application stages are similar to 
those of books for intensive reading. 


XI 
TEACHING OF POETRY 


DIFFERENCE BETWEEN PROSE AND POETRY 

Prose is the cognitive aspect of literature, while poetry 
is the affective aspect of it. Prose is more concerned with 
the intellect, while poetry with the feeling. Prose may 
sharpen the logical power of the person, but poetry stirs the 
emotions. Poetry is more powerful than prose. Tt can be- 
come an effective instrument for training emotions, which 


is the necessity of the day. . 
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public Day, Deepawali, etc. can also be used for 
introducing poetry. 

8. While going for nature study, or on hikes, excur- 
sions, etc. poems about nature can be introduced. 

9. Different seasons and changes in nature also provide 
opportunities for poetry teaching. 

10. Some nursery rhymes or songs in which the activity 
has been described, or songs in which some play 
activity has been described can be taken up at the 


time of craft activity or play activity as the case 
may be. 


In this way it will be found, that the allegation against 
Basic Education, that poetry has no place in it, has no basis. 
Following are the steps of poetry teaching. 
1. Introduction. 
2. Model reading by the teacher followed by pupils' 
loud reading. 
3. Removing the language difficulties. 
4. Appreciation `of poetry. 
1. Preparation or Introduction. Poetry should be 
taught in the proper atmosphere. In Basic Schools it becomes 
all the more necessary so some suggestions about suitable 


Occasions have been given above. There is no other need 
of any introduction. 


? Haddow A., On the Teachi; Poet 
*Ibid., p. 31. EDS 
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great thing, a heart-shaking thing, an uplifting, inspiring 
thing : it is life at its highest.’ 

At least three readings should be given for a poem. In 
the first reading, the general drift and the meaning of the 
passage are considered and the aim is the motivation of 
children. In the second reading consideration should be 
given to form alone, but always in relation to matter. The 
third reading gathers up the results of the two former and 
should result in a fuller and deeper appreciation of the whole 
Passage. 

Model reading should be followed by loud reading. But 
pupils should be given time to feel the poem, then only can 
they read it with appreciation, On the first two grades 
chorus reading may be allowed, but in the higher grades it 
should be discouraged. The poem should not be sung, 
because the music of poetry lies in the words and rhythm of 
the poem. It should certainly be read with rhyme and 
thythm. 

3. As far as possible all analysis should be avoided. The 
beauty of the poem can be enjoyed in its wholeness. 
Language difficulties if at all necessary to remove, may be 
removed directly, without losing much time. Grammar, 
syntax, etc. should be treated as taboo in poetry lessons. 

4. Appreciation. ‘Aesthetic appreciation may be defined 
as a satisfaction that results from experiencing the beautiful 
in a situation—harmony of colour and sound, symmetry of 
shape, rhythm of motion.? This is the most delicate 
aspect of poetry teaching. There is no definite method of 
taking appreciation, as Haddow says, ‘It is like love-making 
—each must do it in his own way;. - - „teaching poetry 15 like 
life, that we can lay down a few main principles that ought 
to be followed, but that the method of applying these ргіпсі- 
ples varies with the class, the poem and the teacher.'* 

_ Inspite of that, below I am giving some aspects of appre- 
ciation which may be discussed with the pupils : { 
1. The beauty of the idea ? What is the central idea 


of the poem and how far has the poet succeeded in 
?Haddow A., On the Teaching of Poetry, p. 30. 


? Bossing, Progressive Methods of Teaching. 
* Haddow, op. cit. p. 32. 
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presenting them ? What is the impresion on our 
minds. : 

2. The beauty of imagination: What pictures have 
been created by the poet through imagination? How 
colourful are they ? і 

3. The beauty of emotions: What is the sentiment 
(эпа Ta) which prevades the whole poem ? What 
other emotions (зат ята) appear and disappear 
to fix the main sentiment ? 

4. The beauty of form: under this head, the following 
may be dealt :— i 

(a) Principle of order. 

(b) Beauty of the language. 

(c) Figures of speech specially simile, metaphor, 
alliteration, personification and repetition 
(тт 

(d) Style. 

(e) Metre. 

No method of teaching appreciation is complete, which 
does not make provision for the creative work of the chil- 
dren. After the modes of literary. expression have been 
studied, written practice should be occupied with the hand- 
ling of such modes or it should lead to further reading or 
to some activity. 

The following points should be noted in connection with 
poetry teaching :— 

Š 1. “The teacher must genuinly appreciate that, which 
he wishes, others to enjoy. 

2» The appreciation lesson should be so presented as 
to stimulate thestudent to further activity. 

3. For general appreciation, analysis should be re- 
stricted to those essentials, directly contributory to 
“understanding. i 

4. Whatever is offered for appreciation should. be. pre- 
sented in as striking a manner as possible. 

5. Appreciational teaching should be governed by the 
appropriateness of the situation. - 

6. The material for appreciation should be within the 
range of the students? understanding. 
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D 


Memorization is often an effective means of teach- 
ing appreciation. 

. Participation and expression are very effective 
means of developing appreciation." 


со 


хп 


TEACHING ОЕ COMPOSITION 
The aims of teaching composition are following :— 


1. Development of expression power, i.e. to enable 
pupils to express their ideas on a subject precisely, 
clearly and correctly. 

2. To enable the child to make use of his day-to-day 

increasing vocabulary effectively. f 

To develop the observation and imagination of the 

pupils. 5 

To develop the ability to organize ideas and express 

them systematically. s ч 

То increase child's efficiency in collecting materials 

on a given theme. А 

То develop child's creative power and to enable him 

to evolve his own style. 


о ^ Boo 


Some general principles of composition writing. 

1. The subject, on which the children are asked to 
write composition, should be within the range of 
children's knowledge. In composition the aim is 
expression and not the information. . і 

2. The subject of composition should Бе опе, in which 
а child is interested. The same theme may not 
interest all children. The individual differences 
should -be recognized. The interest varies accord- 
ing to age, intelligence and environment. 

3. The atmosphere of the class room should be free 
from all formality. It should be quite. natural, 


* Progressive Method of Teaching. 


54 BASIC WAY TO HINDI 


4. The subject of composition should be specified. It 
should not be vague. 


METHOD OF TEACHING COMPOSITION 


The three constituents of composition are :— 
1. A sentence, which is the unit of thought. 
2. A paragraph, which is the unit of an argument. 
3. Style—which is necessary to give shape to ideas. It 
is individual. 
lst stage : Im the beginning the children should be en- 
couraged to describe the activity performed by them in three 
or four sentences. 
2nd stage: Some exercises of sentence formation and 
construction may be taken. 
3rd stage: Paragraphing is an art of putting the ideas 
in an organized form. In the beginning pupils’ ideas 
are haphazard. They cannot limit themselves to one argu- 
ment in one para only. Time sequence can be taught 
earlier than space sequence. In the beginning some exercises 
in time sequence should be taken and then in space sequence, 
e.g. 


The sequence 
Activity—eqre< STAT 


5 Е These activities may be 
Е ўз ral ae expressed in five senten- 
EN EN fret ces in a sequence. 


Space sequence. 


Activity— gq er tat 3 fed 1 


"x хат 
|| а T< чёчт These activities may Бе 
(3) are ят qur expressed in five senten- 
ORI ar aia ces in a sequence. 


4th stage: In the beginning the style may be imitated, 
then each one would develop his own style. 


TEACHING OF COMPOSITION 55 ` 


TYPES OF COMPOSITIONS j 

Essay writing: Some subjects of correlated essays are 
suggested here, other such subjects may be evolved by the 
teacher. 


Pertaining to craft 
1. Raw materials used in the craft—e.g. cotton, 


wood, leather, clay, bamboo, etc. 

. Processes involved in craft—e.g. weaving, plough- 
ing, marketing, etc. 

3. Scientific inventions about craft. 

4. Tools used in the craft. 


N 


Pertaining to social environment 

1. Biographical essays on the lives of great heroes, 
poets, saints, leaders, politicians, etc. з 

2. Descriptive and narrative essays about different 

- festivals and ceremonies. 

3. The current events. 

4. The neighbourhood of the child—home, 
well, brook, etc. 


school, 


Pertaining to physical environment 
1. Seasons—Spring, summer, autumn, ташу season, 

and winter. 3 
2. Life of animals and birds. 


3. The natural scenes—mountains, rivers, clouds, etc. 


The following methods are used for taking essay lessons : 


. Play-way method. 
. Picture reading method. 
. Question-answer method. 
. Eliciting method. 
. An outline method. 
6, ut еш 
. Assignment method. 
These methods need no explanation, because they are 


clear by their names. t a TA 
Diary writing. Every pupil in a Basic School is requir 


сул p t= 
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to record the work done by him. In the beginning the 
teacher should write down the account in three or four 
sentences on the blackboard. Later on pupils should main- 
tain these diaries themselves. 

Letter writing. Pupils in Basic Schools need not write 
imaginary letters, but they write real letters in real situa- 
tions. Here are some instances : 


Business letters 
1. To write letters to a shopkeeper for getting seeds. 
2. To write letters for the sale of the crop. 


3. To write letters to the Manager, Charkha Sangha for 
the sale of gundies of yarn. 


Applications 
1. To the Headmaster, for the supply of necessary 
tools for cultivation. 


2. To the irrigation officer for the repair of canal, which 
is causing water logging. 


Invitations 
1. To eminent persons requesting them to grace the 
function of the school. 
2. To invite some person to address the students. 


Personal letters 


To relatives. Letters to the editor of school magazine. 


Important points which should be taught to the students 
are the following : 


1, Forms of address in different letters, 
2. How to end the letter. 


3. Words of common decorum, 
4. Punctuation. 


5. Formal and informal letters, 
Sto 
ously. 


__ Paraphrasing. 
date some proverb: 


Ç \ 
ry-writing and play-writing have been discussed previ- 


Children should be encouraged to eluci- 
S, Or ideas contained in the prose or poetry 
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léssons.. Summary and précis writing—It is very important 
in Basic Schools. The pupils have to take notes from 
library books, from speeches, the Secretary of the Bal Sabha 
has to take minutes of the meetings. : 

Practice of précis writing should be given to the pupils. 
The text-books also suggest many composition exercises. 
Similarly study in other subjects also may suggest many 
composition exercises. Full benefit of this should be taken. 

"Translation can also be an effective exercise in developing 
a style of one's own translation from mother tongue into 
Hindi and vice versa may be attempted right from grade 6 
onwards. 


Three important principles must be kept in view : 

1. The. translation should not be literal. The ideas in 
original should be presented in the translation with 
the same force and effectivity. ' 

2. The translation should be easy to understand. Diffi- 

- cult words snould be avoided. š 

3. The style of the original should be preserved in the 

translation. 


Procedure. of translation. 
1. Silent reading of the’ passage—The pupils should 
try to understand the idea. 1 1 
2. Removing the language difficulties with the help of 
dictionary. < 
3. Oral translation—each pupil translating one sen- 
tence. NS. 
4. Writing translation of the whole passage individually. 
5. Comparison of the two pieces—original and the 


translated ones. 


CORRECTION OF COMPOSITION NOTE-BOOKS a 
The following points should be noted in this connection : 
1. Written composition should always be preceded by 
oral composition in order to avoid mistakes. 
2. The mistake must be corrected and rewritten by the 
pupils before new composition begins, so that the 
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same mistake may not be repeated, otherwise it will 
inculcate a wrong habit. 

3. Mistakes should not be corrected by the teacher 
only. The pupils should be encouraged to correct 
their own mistakes. The teacher may decide on some 
symbols, representing the nature of mistakes and may 
explain these symbols to the pupils, eg. 

P—for mistakes of punctuation. 
S—for mistakes of spelling. 
G—for mistakes of grammar. 
C—for mistakes of sentence construction. 
? —compound word; should be written together, 
etc. etc. 
Now the pupils will correct themselves under teacher's 

guidance. К 

4. Concentrate оп a few mistakes at a time. If the 
child finds his composition full of mistakes he is 
discouraged. Moreover he cannot correct all of 
them at a time. Some mistakes (eg. punctuation) 
may be overlooked in the lower classes. 

5. The teacher should keep a list of common errors and 
should discuss them in class. 

6. Pupils should be encouraged to maintain correction 
note-books. They may consult these note-books now 
and then, and gradually mistakes will diminish. 

7. Dictation and transcription are Eood exercises for 
the improvement of spelling. 


хш 
TEACHING OF GRAMMAR 


There are two forms of grammar in the school. 


1. Formal grammar—In this form grammar is taught 
as а self-contained science. The rules of grammar 
are taught intensively. It is taught more for mental 
discipline than as an aid to teaching. This form of 
grammar has no place in Basic Schools. 
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2. Functional grammar—In this form grammar comes 
as an aid to language teaching. It is not taught 
separately, but with prose and composition lessons. 
In this course of oral or written expression, com- 
mon grammatical errors are rectified, and the rule is 
explained to help them in correct usage. 

Functional grammar has an important place not 
only in Basic Schools, but in any school, its aim 
should be to teach the children correct usage. 

The grammar lessons will be correlated with prose 
or composition lessons, i.e. with only language les- 
sons, because grammar will not be taught separately 
in a Basic School There are two methods of 
teaching grammar : 

Deductive method—According to this method the 
rules of grammar, and definitions are given first 
Then examples are taken for the fixation of rules 
or definitions. The method is out of date in the 
field of education now. It is dry, uninteresting and 
unscientific; therefore, it should be rejected. 

Inductive method—According to this method the 
examples are put before the child at the very start.* 
This method of grammar teaching should be adopt- 
ed. The stages of inductive method are following: 


1. Problem—The child spoke ws* Я gere Ча. The 
teacher says that it js incorrect. —— | 

2. Analysis of the problem—Why is it incorrect? — 

3. Comparison and contrast: Such sentences in 
which 3 is used with the subject are selected; 
some other sentences were also selected in which + 
is not used with the subject. ‘ К 

4. Generalization—Where Я is used with the subject 
the verb agrees with the subject, otherwise with the 
object. б 

5, Other such ѕепіепсеѕ were taken for е fixation of 
this rule.. : 


2 Ву comparison and contrast, the child reaches 
Then comes deduction for testing the generalization, 


a generalization. 
reached by him. 
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NEW TYPE OF EXERCISES AND TESTS 


1. Recall tests :—Write down the meanings of the 
following words in the blanks :— 


яча ——, 989 —, ячтч—, wea — 


2. Fill in the blanks tests 


. чи я oW 


qx лагі 

Феї AT s —— qi 

3. True and false test—Write Т if the statement is 
true, otherwise write F. 

(2) «mr пяе зея Rd 

(3) Sart "Eg X яз xum чат 21 

(3) we wt at wwe 21 


4: Multiple choice test 


; Here are some answers to each question. Mark the 


corre 


ct one : 


18 fes ате Я sm strat š? 
' sers 


аат, 
Sem, 
sie. 


5. Matching ‘test 


(2) 
(3) 
(3) 
(v) 
(x) 


i зіч аа 
ачта тата ета. (0) ахаа че GY s| 
та тах (3) чата чата жэт 8 1 
анге чтечтет (3) fmt ча Gé ктт! 
те ATT (9) атеш aaa drat 21 
ei OR EI 
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6. Rearrangement test: Rewrite the following sen- 
tence to make it meaningful :— 


ба ig яа fed «а 8 


7. Mixed relations test : Strike off the one word which 
does not belong to the group :— 


Jd, ume, wn өш, x 
та, SIX, «чо WAIT 
94, чан, Теп, get 


XIV 


"AUDIO VISUAL AIDS IN THE TEACHING 
OF HINDI 


1. Blackboard :. The blackboard is the greatest com- 
panion of the language teacher, but he must use it 
carefully. Whatever the teacher wishes to write on 

- it, must be prethought. His blackboard writing 

_. should be legible and artistic. Pupils will imitate 

- his writing, Тһе blackboard сап be used for ex- 
plaining the words, for grammar lessons, for compo- 
sition lessons, for drawing figures, diagrams, etc. 


2. Cards. and charts: These can be used in the 
earlier classes for using play-way method in teach- 
ing reading, writing, spelling, sentence construction, 
etc. For drilling lessons they prove very useful. Flash 
cards are more effective than ordinary cards. 

3. Objects: Їп a Basic School, it is a primary condi- 
tion that the word or idea must be associated with 
the concrete or real. A word should not hang in 
the air. Fruits, flowers, leaves, seeds, etc. can be 
preserved and explained through their colour, form, 
taste, etc. 

4. Models, pictures, diagrams, and maps: It is not 
possible to bring all the real objects to the class, 
Some models of these objects can be used. Pictures 
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from daily and weekly papers can be collected. These 
can be used for motivating purposes. For explaining 
some complex processes, pictures and models are 
immensely useful. 


. Gramophone, Tape recorder, Magic Lantern, Epidi- 


ascope, Cinema and Radio: These audio-visual 
aids are quite useful, but it is doubtful whether all 
the Basic Schools can be equipped with them in near 
future. Small pictures in the class may not be very 
effective. The whole class cannot see them. But with 
the help of magic lantern or epidiascope even small 
pictures of booksize can be shown to the whole class. 
Many processes, which depict movement cannot be 
brought home to the children simply by the use of 
cinema or film strips. Many language léssons can be 
made most interesting with the help of film strips. 


Gramophone can be used for giving speech training, and 


pronunciation drill. Similarly tape recorders may be used 
for ‘radio plays’ or for creating a poetic atmosphere. 
Poems, read by the poets themselves, can be recorded and 
they may be used in the class. Gramophone and tape re- 
corders are the best aids for speech training. 


All-India Radio Stations broadcast educational program- 


mes. They can be used with benefit by the children. 
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STUDY QUESTIONS 


“Mother tongue is indispensable in the Education of a child. 
Elucidate this statement, with reference to the importance of 
language teaching in school. 

Children learn the mother tongue spontaneously. Why should 
there be further teaching of mother tongue in the school? 

What should be the aims and objectives of teaching Hindi as 
mother tongue up to the end of Senior Basic School? 

What should be the aims and objectives of teaching Hindi as 
a national language up to the end of Senior Basic School? 
“The language programme, should be planned according to the 
mental and intellectual development of children.’ Discuss. 
What is the purpose of correlation in Basic Education? How 
will you achieve it through language teaching? 

Prepare a yearly correlated plan of Hindi teaching for Class V 
ОЁ the Basic School. 

Is it possible to cover all the elements of language teachin; 
through correlated technique? Give instances in support ol 
your answer. 

What are the different methods of teaching a second language? 
Which method should be adopted for the teaching of Hindi, in 
non-Hindi-speaking areas? Give arguments in support of your 
answer. 

What are the general principles of lan age teaching? 

The national ERIS оа child's linguistic growth is “First speech, 
then reading and last writing, How will you apply this ргіпсі- 
ple in the infant class for teaching the mother tongue? Я 
What different oral activities will you take іп the Junior Basic 
School? How will you make them purposeful? 

How will you develop creative faculty of children through story 
telling? 3 

Make a list of suitable stories and plays, (for Junior Basi 
School) which can be correlated with any. craft activity or social 
environment or physical environment? о. а 
How will you make dramatization ап effective їоо1 оЁ developing 
children's oral expression, and E faculty? 

Draw a lesson plan of informa matization. . š 
What are the different methods of teaching “how to read? 
What method will be the best in your opinion? Give arguments 
in support of your answer. а 
What Preliminary exercises will you take before actually teaching 
writing? What good habits will you like the child to inculcate in 
the beginning, when he starts learning writing. a 
‘Books have no place in Basic Education.’ How far do you 
agree with this statement? 

What are the different types of pus ene oe one example 
of each and prepare separate lesson | . " 

What naked will’ you employ for teaching recreational prose 


lessons? 
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Prepare a list of correlated prose lessons (for class IIT) which 
you will teach during the whole session. 


- What are the different methods of teaching vocabulary. What 


measures will you adopt to develop the active vocabulary of 
the pupils? 
What are the differences. between the aims of teaching prose 
and: poetry? 


:: What is the importance of loud reading in a poetry lesson? 


What аге the aspects of appreciation? Take a poem for class IV 


. папі draw.a lesson plan, stating how you will make your pupils 


27. 
28.- 
29. 
30. 
зі. 


38. 


з. 


appreciate poem. 

Prepare a list of correlated poems (for class VI) which you 
will teach during the whole session. 

What are the different. forms of ‘composition? How will you 
employ them in the teaching of Hindi? 

Prepare а list of compositions (for ‘class VII), which you will 
make the pupils write during the whole session. 


: What general principles will you keep in mind for the correction 


of composition note-books? 
What are the methods of teaching grammar? Which method will 


-- you employ? Why? . How will you correlate grammar lessons? 
37. 


What essentials of Hindi grammar will you teach the pupils of 
Senior Basic School? 

What are the different teaching aids for language teaching? 
How will you teach the pupils of Senior Basic. School? 

Prepare a new. type test paper for pupils of class V. 
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